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Brief Researcher Bios
Dr. Beth Feiten spent twenty-six years in 
public schools in southeast Michigan, serving 
thirteen years as a teacher and thirteen years 
as an administrator.  Since moving into 
teacher preparation, she has directed the 
School and Field Services Office, taught at 
the graduate and undergraduate levels, and 
currently serves as the Director of Teacher 
Candidate Support.

Dr. Leigh Settlemoir Dzwik is in her 
twenty-first year in higher education 
administration.  She currently serves as 
Assistant Dean for the School of Education 
and Human Services at Oakland University, 
and was also Assistant VP for Academic 
Human Resources.  Prior to her work at 
Oakland, Dr. Dzwik worked in human 
resources for the automotive industry.
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Where are we 
now with 

Teacher 
Preparation?
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EPP-specific focus (1 or 2)State-wide focus

1. Setting up and managing small 
group work

2. Learning about students’ 
background, experiences, and 
resources for use in instruction

3. Checking student 
understanding during and at 
the end of lessons

MI Focus on Core Teaching Practices
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1. Leading a group discussion
2. Explaining and modeling 

content, practices, and 
strategies

3. Eliciting and interpreting 
individual students’ thinking

4. Building respectful 
relationships with students

https://www.michigan.gov/-/media/Project/Websites/mde/educator_services/prep/core_teaching_practices.pdf?rev=13216382a9a949c293262f9c5e0fad99
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Every Michigan 
Educator must hold 
a valid MI certificate 
or permit BEFORE 
their first day of 
employment.

MDE offer many 
permits and 
authorizations to 
assist districts in 
covering needs.



 30 max
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Exploratory hours

Internship hours

Apprenticeship 
hours 70 min

300 min

Clinical Experience Requirements

200 min Flex Hours

Initial Preparation

Three Major Phases

600 Minimum 
Hours



30 max
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Exploratory hours

Internship hours

Apprenticeship 
hours 70 min

300 min

Clinical Experience Requirements

200 min Flex Hours

Initial Preparation

Three Major Phases

600 Minimum 
Hours We need Mentor Teachers 

and

You need Teachers
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Full-Year Clinical Work Example



How we both Support Teacher Candidates
● Develop a research-practice partnership to assess and redesign 

coordination roles to support clinically rich experiences
● Developing shared process to identify, assign and engage mentors 

across grade bands
● Support the development of skills in Core Teaching Practices 

through coordination of course assignments in methods courses and 
seminar courses

● Engage mentor teachers and their colleagues across grade bands in 
full year commitment to OU candidates

● Engage candidates work across the school community (Flex Hours)
● Work with faculty to align coursework and clinical experiences

14



Mentor Teachers as School-based Teacher Educators

Reflective 
Practitioners

Share 
instructional 

responsibilities

Model Core Practices 
and DEI Pedagogies
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Committed to professional learning and co-designing of clinical experiences

(Challenges include time and financial resources)



The Future of 
Preparing 
Teachers 

Michigan’s Certification Structure, Core 
Practices,, and the response needed by Teacher 

Preparation Programs and School Districts.

What about th
e induction of 

your newest staff 

members?



1. Survey of Teacher Candidates (those graduating).  
a. Vast majority feel ready and well prepared.  

b. Across the state areas such as classroom management 
ranked lower than others.

2. The State Year Out Survey 
a. Asked similar questions.
b. Shows in some areas, such as working with English 

Language Learners, they feel less prepared.
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State Data



Research Questions:

1. What professional development needs do novice teacher 
identify as being provided by their assigned mentor in 
order to be successful in their current classroom 
environments?

2. What, if any, role should a university play in providing 
support post graduation?
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Methodology
● Primary data collected through an online Qualtrics survey sent to 

graduates from 2019 and 2020 that were elementary, secondary, and K-12 
programs (first or second year teachers)  using their personal email 
addresses.

● Participants given 10 days to respond, with a reminder email sent after 5 
days.

● The survey consisted of 14 questions and included demographic data, 
and Likert-style responses to questions regarding their mentors, their 
professional development, and their opinion on a need for their teacher 
preparation program to provide support post graduation.

● 348 surveys were sent out resulting in 60 qualified sets of responses (17% 
response rate).
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Findings:
● 11.7% did not have an assigned mentor

● Of the 88.3% with mentors, the majority were either at a similar grade 
level (+/- 1) for elementary teachers, or in the same content area (15%) for 
secondary teachers

● 15% or respondents responded that there mentors were not current 
teachers, and were comprised of a mix of administrators, instructional 
coaches, or retired teachers

● 75% of respondents reported that their mentors had about an even mix 
of procedural and instructional supports 
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Which of the following procedural experiences have been covered by your mentor 

during your professional learning?  Select all that apply.
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grading/attendance systems 46/60 77%

setting up your classroom 27/60 45%

district assessments/schedules 45/60 75%

technology training 19/60 32%

how to do report cards 33/60 55%

preparing for parent teacher conferences 37/60 62%

time management 28/60 47%

how to create lessons 27/60 45%

union resources 20/60 33%

no planned topic, just answered questions I 
had 32/60 53%



Which of the following instructional experiences have been covered by your mentor 

during your professional learning?  Select all that apply.
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observing instruction in another classroom 16/60 27%

building student relationships 34/60 57%

how to improve student learning 33/60 55%

working with special needs students 23/60 38%

classroom management/discipline 43/60 72%

teacher evaluations 32/60 53%

diversity, equity and inclusion 26/60 43%

reflection on my teaching practice 33/60 55%

no planned topic, just answered general 
questions I had 27/60 45%

high leverage teaching practices 15/60 25%



Findings:
● When asked if they had a need for their teacher preparation program to 

provide support in their first two years of employment, 56.7% responded 
either “definitely” or “probably”.

● 73.3% responded that is was “extremely or “moderately” important for a 
university to provide professional learning opportunities to new teacher 
after they graduate.

● 41.7% preferred professional learning sessions led by faculty or staff on 
publicized topics.

● 33.3% preferred an open format to bring up topics of concern.
● 6.7% wanted individual time with faculty or staff.
● Other suggestions included newsletters, pre-recorded sessions, and the 

use of online formats.
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Significance for Research and Practice

School Districts
● Teacher retention
●  Strengthen Induction 

and Mentoring

Teacher Preparation 
Programs

● Curricular changes
● Supplementing PD 

with school districts

Novice Teachers

● Recognize the need 
for further growth

● Want EPPs engaged
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Questions

bafeiten@oakland.edu
settlemo@oakland.edu
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